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The Changing Role and Importance of ESP
in Asia
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Abstract
In recent years, English for Specific Purposes (ESP) has attracted great
interest within industry and academia in Asia as a result of increased pressure
to deliver successful English education stemming from the globalization of
both the economy and tertiary education. Teachers of both traditional and ESPbased English courses can now expect their performance to be evaluated and
any changes in their students’ learning to be measured quantitatively. Within this
context, teachers have begun to explore and question the meaning, application,
validity, and practicality of the ESP approach. In this paper, I will first explain
the recent globalization of industry and academia, and offer some examples of
how this has impacted on ESP teaching in Asia. Next, I will explore several new
directions for ESP teaching in Asia that may address the challenges presented
by globalization. These include the introduction of a coordinated, integrated
ESP curriculum and the re-defining of ESP teacher roles. I will also discuss the
growing need for ESP teachers to support the teaching of Massive Open Online
Courses (MOOCs) and English-Mediated Instruction (EMI) courses, which
can present challenges to both the content teachers and the students taking the
courses. Next, I will discuss the growing trend for utilizing corpus data and tools
in the design of ESP courses, and show how these might also be used by students
in the classroom. Finally, I will offer some thoughts on the possible future of ESP
if these new directions are not considered.
Keywords: English for Specific Purposes (ESP); English-Mediated Instruction
(EMI); globalization; corpus-informed instruction; Massive Open
Online Courses (MOOCs)
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1. Introduction
English for Specific Purposes (ESP) is an approach to language
teaching that targets the current and/or future academic or occupational
needs of learners, focuses on the language, skills, discourses, and genres
required to address these needs, and assists learners in meeting these
needs through general and/or discipline-specific teaching and learning
methodologies. As one of many different approaches to language
teaching, ESP has an exceptionally long history, with some reports
dating its applications to as early as the 1600s (Howatt, 1984). However,
many scholars consider the development of modern ESP teaching to
have begun in the 1960s, with the seminal work of Barber (1962) on
scientific writing. Since the 1960s, ESP has developed into one of the most
influential approaches to English teaching in Asia, rivaling the GrammarTranslation (GT) approach and Communicative Language Teaching (CLT).
Journals dedicated to the dissemination of ESP research can now be found
throughout the world, including the well-established English for Specific
Purposes and more recent journals, such as The Asian ESP Journal, ESP
World, the Journal of English for Academic Purposes, and the Taiwan
International ESP Journal.
Recently, ESP has been receiving even greater interest due to the
effects of globalization within industry and academia, particularly in Asia.
In industrial settings, workers increasingly need strong English skills to
succeed in their jobs. Similarly, in academia, students need improved
English skills to not only study their specialized discipline, but also to
collaborate within international research teams and find work upon
graduation. The greater importance of English in industry and academia
has resulted in higher-stakes English teaching, and subsequently increased
pressure on English teachers to deliver measurable results in their classes.
Within this environment, it is not surprising that discussions on effective
teaching methods and materials have become increasingly heated,
and many teachers and administrators have begun exploring and even
questioning the meaning, application, validity, and practicality of the ESP
approach (Chen, 2011).
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In this paper, I will first plot the recent trends in globalization of
industry and academia and show how these developments have impacted
on ESP teaching in Asia. Next, I will explore several new directions for
ESP teaching in Asia that address the challenges that globalization brings.
In particular, I will discuss the concept of a coordinated, integrated ESP
curriculum and the implications this has on the role of ESP teachers. I will
then consider the growing popularity of Massive Open Online Courses
(MOOCs) and English Mediated Instruction (EMI) courses, and their
effects on ESP teaching. Next, I will examine the importance of utilizing
corpus data and corpus tools in the preparation and teaching of ESP
courses. Finally, I will conclude the paper with some thoughts on what the
future of ESP might be if these new directions are not pursued by the ESP
community.

2. The Impact of Globalization on Industry and
Academia
2.1 Globalization in industry
In the book The World is Flat, Friedman (2005) describes ten
“flatteners” that emerged in the 1980s and 1990s that leveled the playing
field for companies hoping to compete in the global market. These include
the rise of personal computers, the development of better communications
protocols, the spread of the Internet, the increased ability and use
of online collaborative projects, the increased use of search engines,
wireless technologies, and mobile devices, and the growth of insourcing,
outsourcing, and offshoring businesses. The result of these changes has
been a rapid growth in the globalization of industry, and with it, an
increased importance in the use of English as a Lingua Franca (ELF) in the
workplace.
Asian companies have perhaps experienced the biggest impact
of globalization, as highlighted in the mission statements and hiring
procedures of some of the region’s biggest companies. For example, Zhang
Ruimin, the Chief Executive Officer (CEO) of the Chinese company Haier
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stated in 2013 that “In the next 10 years, a major part of our development
strategy will be the globalization of our brands and the integration of global
resources” (Richter, 2013). Similarly, in Japan, the CEO of Mitsubishi
Electric wrote in his mission statement for the company that his “goal in
leading a corporate group with a strong corporate identity is to ensure
that Mitsubishi Electric generates consistent value in order to bolster the
company’s global presence” (Sakuyama, 2014).
Globalization has resulted in Asian companies increasingly needing
to send workers overseas to manage offshore production sites and new
subsidiary factories and offices (Ministry of Foreign Affairs of Japan,
2013). Companies are also increasingly hiring international staff with
knowledge of regional markets, as illustrated in the recruitment statement
of China National Petroleum Corporation (CNPC) that the company “is
immediately looking to fill key roles with top level global talent to support
its continued growth” (CNPC, 2014).This trend is also reflected in the
changing hiring procedures of companies such Sony, which has discarded
earlier recruitment protocols and is now actively seeking to hire foreign
workers at its Japanese headquarters (Koh, 2012).
Globalization has profoundly affected not only industries associated
with science and engineering (e.g., energy, manufacturing, and electronics),
but also industries such as tourism. Much more information about the
history, cultural sites, and entertainment spots in Asian countries is now
available in English on the Internet. It is also easier and cheaper for western
tourists to visit Asia. This has led to a huge growth in tourism in Taiwan,
Korea, Japan, and other Asian destinations (Japan Tourism Marketing
Company, 2014; Korea Tourism Organization, 2014; Tourism Bureau,
Ministry of Transportation and Communications, Republic of China
[Taiwan], 2014), and subsequently there has been an increased need for
tour guides and other workers in the hospitality industry that can interact
with international guests in English.
Globalization in Asia has even led to completely new industries, such
call centers in the Philippines and India, which are now experiencing
“hypergrowth” (Magkilat, 2014), despite the obvious negative impact these
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changes may have on job opportunities in the home countries of companies
embracing call-center offshoring, and the potential risk of worker abuse.
Within a more globalized world, English skills are no longer simply
an advantage for a worker, but a requirement for success. It is no surprise,
therefore, that companies such as Nissan and Rakuten in Japan, Samsung
in Korea, and Microsoft in China have introduced English as a Lingua
Franca (ELF) into their workplaces (Neeley, 2012). In fact, the CEO of
Rakuten has been so determined to enforce this policy that he stated in
2010 that any executives who could not speak English would be fired (Ham,
2011). Companies are also requiring higher standards of English from new
recruits (DODA, 2012), and making English proficiency skill levels one
of the criteria for promotion (Koike, Takada, Matsui, & Terauchi, 2010).
As a result of policy changes, there is now an increased interest and focus
on English for Occupational Purposes (EOP) and English for Vocational
Purposes (EVP) in companies, and subsequently, increased pressure on
teachers of ESP in industry to deliver measurable success.

2.2 Globalization in academia
Globalization has not only affected industry but also academia. In
recent years, the world’s academic institutions have seen a huge growth in
international students, who can now more easily find out about courses
offered overseas, and more easily communicate with family and friends
back home while studying overseas (OECD, 2014, p. 343). Looking at the
changes in the number of Asian international students worldwide, three
features are immediately noticeable. The first is that the number of Asian
students overseas is growing, with the increase mainly accounted for by
a growing number of students from China and India (OECD, 2014, p.
350). Indeed, over half of the world’s foreign students in tertiary education
are now from the Asia region (see Figure 1). The second feature is that
the majority of Asian international students are still concentrated in
traditionally popular destinations, such as the UK, US, and Canada (OECD,
2014, p. 346). This means that more and more Asian students need English to
complete their tertiary education. The third feature is that a growing number
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of Asian international students are studying away from their home countries,
but still staying within their local region. As a result, the total market share
of international students in the US, UK, and Canada is decreasing, while
that in Asian countries is increasing (see Figure 2). This recent preference
for localized education is sometimes described as a “glocal” education
path (ICEF, 2013), and means that Asian universities are also increasingly
needing to accommodate large numbers of international students.

Figure 1: Distribution of foreign students in tertiary education, by region of
origin (2012)
Source: OECD (2014).

Figure 2: Trends in international education market shares
Source: OECD (2014).
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Globalization has also had a strong impact on research in academia.
Research, particularly in science and engineering, is becoming an
increasingly international endeavor involving researchers with different
specialties, located in different countries, and with different native
languages. Perhaps the best example of this is the research conducted at
the European Organization for Nuclear Research (CERN) through the
cooperation of 21 European member states, seven observer states, and the
collaborative work of over 2,400 scientists and engineers (CERN, 2014).
In the area of research publications, we see a similar trend with more and
more journals now having international audiences and editorial boards,
and receiving submissions from all over the world (van Weijen, 2012).
In view of these changes, English skills are now also becoming
a necessity for success in academia. Universities hoping to attract
international students need to create educational programs that can be
completed only in English, such as the G30 program in Japan (Japan
Ministry of Education, Culture, Sports, Science, and Technology, 2014a).
New English-only courses place demands not only on research faculty,
who are now increasingly expected to teach their specialist disciplines
in English, but also administrative staff, who need to interact with
international students in English to help with their registration, housing,
finances, and other day-to-day issues.
Local students also increasingly need English to complete their
studies and find an interesting job in a local or international company
(Green, Fangqing, Cochrane, Dyson, & Paun, 2012). As mentioned above,
companies are requiring higher English standards from new recruits,
and so universities are responding by requiring higher English standards
as a criterion for graduation. The increasing use of TOEIC scores as an
alternative to traditional English entrance exam scores and as a criterion
for graduation reflects this changing focus (TOEIC, 2014). Also, if students
hope to be successful researchers they now need good English skills to be
able to work in teams that include members from many nations. They also
need to be able to publish their results in international journals that only
accept English submissions.
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As seen in industry, the growing interest and importance of English
in academia has led to an increased focus and critical evaluation of
English programs at universities and other educations institutions. This
changing landscape of English Education has also led to a growing pressure
on teachers to foster students with strong skills not only in English for
Academic Purposes (EAP), but also English for Occupational Purposes
(EOP) and Vocational Purposes (EVP). In the next section, I will explore
the directions that administrators of English programs are now pursuing
to address these challenges. This discussion will primarily focus on English
programs in academia, but it should be noted that there are many parallels
with the actions taken by administrators of English programs in industry.

3. Views on the Future of ESP
3.1 ESP at the center of curriculum design
As mentioned in the previous section, many universities are now
having to compete by offering new international programs for overseas
students and adapting traditional English programs for local students that
cater to their current and future international academic and workplace
English needs.
Traditionally, institutions have either offered no ESP courses at all, or
positioned them at the fringes of traditional English programs (Anthony,
2009). One common curriculum model has been to offer all students
traditional grammar and vocabulary focused English courses in the first
two years of their studies, but to then offer specialized ESP courses to
junior and senior students in departments with a particular interest in
or need for English, such as chemistry and bioscience. These courses are
likely to have elective or non-credit status, or only be offered to the highest
ranked students in a department as part of a global leader or similar
program (Terauchi, Yamauchi, Noguchi, & Sasajima, 2010). As most
full-time English faculty will not have specialized knowledge of a target
discipline, it has often been necessary to hire teachers from outside the
institution, leading to recruitment issues and also funding problems. For
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example, in Japan, such courses have often been funded through short-term
government-funded projects such as the five-year “Good Practice” program
(Japan Ministry of Education, Culture, Sports, Science, and Technology,
2014b), but the reality is that once the funding ends, many courses have
been either closed or severely cut back.
Considering the importance of English within Asian universities’
long-term strategies, it seems inevitable that ESP courses that focus on EAP
and EOP skills will be given a more central position in the curriculum in
the future. Already we are seeing more universities making ESP courses a
requirement for graduation (e.g., Terauchi et al., 2010; Tsou & Kao, 2013).
We are also seeing ESP courses becoming more closely integrated and
coordinated, giving teachers more time over a student’s three or four years
at an institution to develop the necessary skills (e.g., Anthony, 2009). In
an integrated, coordinated ESP program, English faculty can work more
closely with subject specialists to provide relevant, authentic materials.
They may even work together to teach and/or evaluate the ESP course.
One example of such an integrated, coordinated ESP program is
the ESP program developed at the Faculty of Science and Engineering at
Waseda University, Japan, as shown in Figure 3. In this program, freshman
students learn general EAP skills such as listening and understanding
lectures, taking notes, and discussing and debating issues in science and
engineering. They also learn core grammar and vocabulary for science and
engineering, and apply this knowledge in focused summary and descriptive
writing. In the sophomore year, students begin to apply these skills in
more focused activities as part of an academic reading course and a multiskilled course called “Concept Building and Discussion.” In the former
course, students learn discipline-specific academic vocabulary, practice
various academic reading skills, and apply their growing knowledge of
English in summary writing tasks. In the latter course, the students work in
groups or individually on mini research projects related to their specialized
disciplines. They collect data from the Internet and library resources or
through surveys or field experiments, use this information to confirm or
reject hypotheses, and present their findings in the form of a presentation
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or written report. In the junior and senior years, the students can then take
elective courses in technical writing and presentation, where they learn about
the differences between disciplines in terms of the discourse community
and the genres used (Swales, 1990), and present genuine research carried
out in their research labs in the form of a structured research paper
following the conventions of a top English-language journal in their
field or a presentation that would be appropriate at an English academic
conference. For a complete description of this program, see Anthony (2009).

Figure 3: ESP cur riculum for undergraduate students at the Faculty of
Science and Engineering, Waseda University, Japan. Each block in
the diagram represents fifteen 90-minute classes
Source: Center for English Language Education (2015).

Positioning ESP at the center of an integrated, coordinated program
leads to new roles for the ESP instructor. To date, many ESP scholars have
considered ESP experts to be working in isolation (or minimally, with
a specialist informant), and this has led to them being described as ESP
“practitioners” who have to design courses, provide materials, teach the
course, evaluate the students, collaborate with subject specialists, and
research the language features of the target discipline (see, for example,
Dudley-Evans & St. John, 1998; Tsou & Kao, 2014). In an integrated,
coordinated program, on the other hand, no single teacher needs to
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carry out all these roles. Instead, the workload can be distributed among
team members, with some coordinating stakeholder needs analysis,
others creating materials, and again others creating and analyzing the
results of assessments. Some ESP experts may work predominantly in an
administrative position, whereas others, for example part-time faculty, may
work predominantly as in-class teachers, using the content and assessment
materials prepared by others. It can be predicted that this model will
increasingly become more the norm and ESP experts will no longer need to
be ESP “practitioners” but instead serve as ESP “team members.”

3.2 The impact of Massive Open Online Courses
(MOOCs) on ESP
One rapidly growing trend is for universities to showcase their unique
strengths, quality courses, and teaching expertise through Massive Open
Online Courses (MOOCs). One of the pioneering institutions to offer
MOOCs was the Massachusetts Institute of Technology (MIT). Their
freely available OpenCourseWare platform, which was first released in
2002, allows anybody in the world to participate in almost any of their
courses (Massachusetts Institute of Technology, 2014). Following MIT’s
initiative, other institutions in the US have begun similar programs, such as
Harvard University’s Open Learning Initiative and Princeton University’s
Virtual Professors program. In the UK, one of the most successful startup
businesses of 2013 was FutureLearn, another open course platform owned
by The Open University and supported by over 40 top UK and international
universities, as well as the British Council, British Library, and British
Museum (FutureLearn, 2014).
MOOC courses have distinct advantages over traditional disciplinespecific courses offered by local instructors in an Asian university. First,
they offer very high quality content taught by similarly high-quality
teachers. Second, they are completely open-access courses, meaning that
they can be studied at any time and place. Third, the courses tend to
encourage students to work at their own pace, with some completing a
course before its scheduled end, and others spending many more weeks
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after its scheduled end to master the material. One further point is that
most MOOCs are today taught in English, and all interactions with the
course instructors, mentors, and other participants are in English, making
the courses a truly authentic academic English experience.
One of the main disadvantages of MOOCs is that they are difficult to
integrate into a traditional Asian university faculty program. For example,
even though MIT and Harvard MOOCs are complete courses, they may
cover material already introduced in an institution’s traditional program.
Most MOOC courses offered by FutureLearn, on the other hand, are oneoff introductory courses on a subject, although this is likely to change as the
company develops. Another disadvantage of MOOCs is that they require
a relatively high-level of English on the part of participants, although it
should be noted that the video lectures can be paused, and transcripts
are usually available. Moreover, while students may get support from
course instructors and mentors, this is largely through email discussions
and forum posts. Longer, deeper discussions of course content via online
tutorial groups is possible, but not yet fully embraced.
It thus seems likely that MOOCs will play an increasingly important
role in Asian university curriculums. Interestingly, however, the impact of
MOOCs may be felt most profoundly by specialist subject faculty outside
of English departments. MOOCs are effective at introducing detailed
content on topics such as economics, statistics, computer science, physics,
chemistry, bioscience, and so on. However, they are less effective at
developing skills such as debate, discussion, and general communication
that are commonly associated with language courses. If MOOCs are
adopted by Asian universities for discipline-specific content teaching, there
is likely to be an increased need for English teachers to support students in
their MOOC-based studies. We may thus see the birth of a new type of ESP
course entitled “EMP” (English for MOOC purposes).

3.3 E S P i n s u p p o r t o f E n g l i s h - M e d i a t e d
Instruction (EMI)
Over the last half-century, English teachers have largely rejected the
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traditional Grammar-Translation (GT) approach to language teaching in
favor of approaches that promote the use of practical, real-world English,
including Communicative Language Teaching (CLT) and Content-Based
Instruction (CBI), which is also known as Content-Based Learning (CBL).
In recent years, however, a growing trend in English language teaching is to
design courses around specific content in an approach known as EnglishMediated Instruction (EMI). Unfortunately, as EMI has many overlapping
features with ESP, the two approaches are often confused or seen as rival
methods. I argue here that the two approaches are in fact complimentary,
and that one of the likely future directions of ESP teachers is to provide
support for EMI instructors.
In simple terms, the goal of an EMI course is to teach specialist
content using English as the language of instruction. By definition, the
target language is the only language used in the classroom, and so it can
be expected that learners will develop their English fluency, as well as the
general, academic, and technical English vocabulary needed for a particular
subject. All language in the classroom, from the textbook material to the
teacher instruction, is also authentic. In addition, the EMI content is almost
guaranteed to match the immediate needs of the learners, and likely to help
them meet their future needs.
Although there are obvious advantages to EMI, a number of problems
are also important to consider. The most obvious is that EMI does not
explicitly involve language teaching. As a result, learners may find it
necessary to supplement the course with more basic learning of grammar
and vocabulary. In effect, an EMI course pre-supposes that learners
understand a language well enough to use it to process and acquire new
subject-specific concepts presented in that language. If the learners lack this
basic knowledge, they will undoubtedly find the course very challenging.
A further problem of EMI is that English teachers are likely to lack
the content knowledge needed to teach an EMI course in the specialist
area of the target learners. It must be remembered that learners in tertiary
education will have specialized in a particular discipline for a number
of years, and so an EMI course that introduces new content requires
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the teacher to know the target field to at least the level of the learners
themselves. On the other hand, content teachers may not have the English
proficiency required to teach their subject in English, and even if they do,
they may not be willing to teach such courses over regular subject classes if
they consider the former to be in the realm of English teaching. As a result,
finding suitable EMI teachers is a major challenge.
One solution to this challenge is for an institution to offer EMI
courses in an MOOC environment, as indicated above. This alleviates
the problem of finding local English or subject-specialist teachers who
can teach the course. However, whether or not EMI courses are taught by
local teachers or via an international MOOC initiative, the learners will
still need sufficient language skills to participate. In other words, they
will still need communication skills such as lecture comprehension, notetaking, discussion and debate. They will also need basic academic reading
and writing skills, as well as knowledge of core subject vocabulary. This is
clearly an area where ESP teaching can support an EMI program.
In the future, it seems likely that EMI courses will becoming
increasingly attractive not only because they attend to the needs of learners
(from the point of view of content), but also because they fit perfectly with
the strategy to attract more international students. However, the rise of EMI
does not imply the fall of ESP. On the contrary, as learners are increasingly
expected to study EMI courses, they are likely to need the increased
specialist-subject language support that can only be offered by ESP experts.
The challenge will be to design a coordinated, integrated ESP program that
enables learners to successfully tackle EMI courses when the time comes.
Such an integrated approach can already be seen in the Content Language
and Integrated Learning (CLIL) initiatives growing in popularity in Europe,
where English experts guide subject-specialists to teach their courses
in English (Ruiz-Garrido & Palmer-Silveria, 2008). It can be predicted
that similar initiatives will be created at institutions in Asia, and indeed,
discussions of the concept have already begun in China (Luo, 2006) and
Taiwan (Yang & Gosling, 2013).
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3.4 Corpus-informed ESP teaching
In a coordinated, integrated ESP program, such as that presented in
Section 3.1, freshman courses can be seen to be general or “wide-angled”
in focus. As learners progress through the program, however, the courses
are likely to become increasingly specialized or “narrow-angled” to the
point that the ESP instructor may be unsure about the content and/or the
appropriateness of student language production. This feature of ESP content
knowledge can be expressed on a continuum, as shown in Figure 4.

Figure 4: The English for Specific Purposes (ESP) specificity continuum
Source: Anthony (2012); Dudley-Evans and St. John (1998).

In order to deal with the challenge of teaching narrow-angled ESP at
the middle to right side of the ESP continuum, one strategy that teachers
can adopt is the use of specialist language corpora and corpus tools.
Specialist language corpora can be analyzed by teachers using easy-touse corpus tools, helping to inform them about the characteristic patterns
of the language used in a specialized field. Corpora and corpus tools can
also be used to help create classroom materials, and by introducing the
techniques of corpus-based analysis to students in the classroom, teachers
can empower them to see patterns in the target language, beyond those
introduced in the course (Charles, 2012).
Specialist language corpora can now be relatively easily created due
to the increased availability of electronic data on the Internet and the
improved quality of Optical Character Recognition (OCR) hardware and
software. There are also an increasing number of online specialist-language
corpora that teachers can utilize. Free and easy-to-use tools to analyze
corpus data are also available, including desktop tools such as AntConc
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(Anthony, 2014), and web-based tools, such as CQPweb (Hardie, 2014) and
the Corpus of Contemporary American English (COCA) (Davies, 2014). By
combining corpus data with software tools, the instructor and learners can
learn about the characteristic patterns of language use in a target discipline,
and gain insights that may not even be realized by experts in the field.
As an example of the insights that corpus data and tools may give,
consider the following sentence written by a non-native speaker of English
in the field of mechanical engineering.
“The cutting experiment has been conducted on an NC orthogonal
precision cutting machine.”
Without knowledge of the writing characteristics of the target
discipline, an ESP teacher may consider the sentence to be using
appropriate grammar and vocabulary. However, if the construction “has
been conducted” is searched for in a corpus of target materials, few if any
hits would be found. A search for “conducted,” on the other hand, would
yield numerous results for the construction “was conducted,” highlighting
the fact that the methods steps in mechanical engineering research articles
are almost always explained using past-passive forms (see Figure 5).

Figure 5: Searching for “conducted” in a corpus of mechanical engineering
research articles using AntConc
Source: Anthony (2014).
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4. Discussion and Conclusion
Predicting the future of any discipline is a perilous activity, and the
same applies to predicting the future of ESP teaching. However, the trends
observed over the past twenty years, such as greater globalization in
industry and academia, the increased numbers of international students,
and the more recent interest in EMI, suggest that ESP teaching will become
an increasingly important part of university English curricula. Teachers
who embrace ESP can thus be expected to have important roles in a faculty
designing and participating in new English programs that are intended to
meet the needs of learners struggling to cope with the demands of EMI
courses (perhaps MOOC-based), and aiming to find work in the most
prestigious international companies.
On the other hand, some teachers, and indeed English departments,
may see ESP as a threat or unsurmountable challenge, and reject it in
favor of traditional teaching of grammar and vocabulary, or more basic
communicative language skills. However, from the discussion above, it
should be clear that this is a dangerous route to take. Administrators of
universities are competing for students both locally and internationally,
and if English teachers cannot meet their needs in the classroom, the
administrators are likely to marginalize them and give the responsibility
of English teaching to those that share their vision. Already, we see this
happening in tertiary institutions in Japan, where traditional English
courses have become managed by non-English subject-specialist faculty or
been outsourced to companies that claim to provide more tailored, needsbased English education (Howell, 2009). To some degree, the growth in
popularity of EMI teaching can be seen as a reflection of the state of current
English teaching, where subject-specialists may take on the role of English
teachers by teaching their courses in English.
In conclusion, it seems likely that the increasing importance of
globalization will lead to changes in the design and structuring of ESP
courses, making them more integrated, coordinated, and connected with
other forms of teaching, such as EMI. The increasing demands on English
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faculty will mean that they need to work less as ESP “practitioners” and
more as ESP “team members” who divide their responsibilities, and work
together to conduct needs analyses of stakeholders, create appropriate
materials, teach courses, and evaluate the success of students, teachers,
and the program as a whole. Finally, to assist in teaching ESP courses that
inevitably include materials with a specialist-subject focus, ESP teachers
also need to embrace new corpus-informed approaches that utilize large
sets of authentic corpus data and free and easy-to-use corpus analysis tools.
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